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Welcome totransitionprogramntool.org!

Thislocal program improvemerglanningsystemis online at:transitionprograntool.org. It focuses specifically on assistingal and/or district
schoolteams to review the extent of implementation and effectiveness of tramsidducation and services in thaichool(s)jdentify their strengths
and needs, and develomamplementation and evaluatioplan to address their need$o foster improvement grounded in evidenbasedand
promisingpractices(EBPPs}he planning process uses tliaxonomy for Transition Programmi@d (Kohler, 1996Kohler, Gothberd;owler, &Coyle,
2016)to present transition practices content in five areagidentfocused planning, student development, interagency collaborafemjly
engagementand program structure.

In addition, this tool is designed to help you reflect on gnegram improvement strategiggou have used or are usiagyour £hool or in your
district to facilitate implementation of th&&aBPPdJse your SPP/APIndicator data along with data from evaluation of your program improvement
efforts to help guide your planning processe Yy 26Ay 3 gKIFG 62Nl a YR 6KIFIG R2SayQiz &2dz Oty o
inefficient strategies

Regardless dhe context for your planningransitionprogramntool.org provides the following features to guide you and your team through the
planning process:

Dashboard¢ KS RI A Ko 2+ NR A atragsiiagpidgrant@ oy Taslpags grovideg an ip-date summary of where you are in the
assessment and planning process. The dashboard is also a place to upload datal fildd links to externaditesfor use in identifying your strengths
and needsaccess resourceand from where you cadownload copies ofour plans, reports, and underlying data.

Overview:The overview providesformation regarding the purpose and features of the online system

Assessmenand Planning This component of the system providésee steps that lead you through the followir(@) forming your team, (2) assessing
your implementation status and effectiveness, (3) and making g platuding evaluation elements

Reporting At different times of the year, access this section to creatgyess and enaf-the-yearreportsthrough which you summarize your
implementation progress and achievement of ygaals ancdutcomes.

Whether the focus is on developing a state capabitilding plan or a local district or school improvement plan, this process isdeiaen. A
team of relevant sakeholders, including educators, relatsdrvice providers, and students and their families, is essential for gathering and reviewing
current practices and outcomes; and subsequently for using this information to establish goals and related activities.

In addition to working with a team, it is also essential to keep your focus on results. These tools are designed to be uged ttoatinuous
improvement process that includes data collection and review, planning, evaluation, and assessment of goamttthiahaddresses students'-in
school and posschool outcomes.
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TransitionFocused Education

This planning tool focuses on assistiogal school teamto review and plan their strategies fonproving programs within their school or
districtto implemert transition-focused educationOver the pastwo decades, transition practices research has illustrated that pssthool outcomes
of students with disabilities improve when educators, families, students, and community members and organizaticiegj@thet to implement a
broad perspective of transition planning, more appropriately referred to as tranditionsed education. In general, this concept of transiiocused
SRdzOF A2y NBLINBaSyiGa (GKS LISNAELSOIKAAS ailkadAla aAi™NI SFade@AiRAy2 LI O K/1yTA yHEA RSa
programsc including strategies that keep them in schibol NI § KSNJ-# K& yIF OYA @A RR F2NJ addzRSyda oA ({TKe RA&L
impactof transitionfocusededucation is greatly enhanced whearvicesystems and programs connect and support the implementation and
application of such learning.

Transitionfocused education is directed toward adult outcomes and consists of academic, career, and extracungtuletian and activities,
RSt AGSNBR GKNRBdAZAK | @GFENRARSGe 2F AyailiNuzOdAz2ylt I yR (i NingaadsippdtyeedsLILINE | O
Primary to the concept of transitiefocused education is the expectatitimat all studentsstay in school, experience academic and social sucards,
ultimately achieve a quality life, valued within the context of their family, school, and community. Quality of life outcomes inokslatfour general
areas: independent livinhome and family), employment (including postsecondary education and trainadetfidto employment), community
citizenship and participation, and leisure and recreation. To prepare students to achieve such outcomes, tfaasitied education buildgwdent
competence through academic, occupational, andial development. Further, tonsure that all our students can develop and achieve at their greatest
potential, transitionfocused education provides a variety of instructional pathways that maydaébw or no specialized supports to extensive applied
experiences or supports. This framework of transitfoaused education providesstructurefor educational planning that isarnercentered,
outcomeoriented, and promotes greater involvement and aership in the decisiomaking process by key stakeholdgparticularly students and their
families

TheTaxonomy for Transition Programmid), represented on the next page, provides concrete practiddentified from effective programs
and the reseair literaturet for implementing transitioffocused educationAs describedgubsequentlythis tool is designed to help you reflect broadly
onthe status and effectiveness transitionfocused education and services in yaghool or districtTo demonstrate, we provide an example of
assessment and planning within the Stud&aicused Planning category.

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources Revised May 2@24



TAXONOMY FORRANSITIORPROGRAMMING.O

Family Engagement
StudentFocused Planning f Family Involvement

1 IEP D_evelopmen.t T Family Empowerment
1 Planning Strategies T Family Preparation
{1 Student Participation

Student Development Program Structures

9 Assessment 91 Program Characteristics

1 Academic Skills 1 Program Evaluation

{ Life, Social, and Emotional Skills { Strategic Planning

Employment and Occupational Skill { Policies and idcedures

1 Student Supports 1 Resource Development and Allocatio
1 Instructional Context 1 School Climat

Interagency Collaboration
i Collaborative Framework
9 Collaborative Service Delivel
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Dropout Prevention Practices Included within the Taxonomy for Transition Programming 2.0

General Practices Related to Dropout Prevention

Area(s) of Taxonomy

Implement comprehensive diagnostic systems C Student Focused Planning
C Program Structure
Implement data tools, such as early warning systems, at the system and student level C StudentFocused Planning
C Program Structure
Provide personalized instruction and learning C Student Development
C Student Focused Planning
C Program Structure
t NEOARS NRAI2NRdzA YR NBfSOIyld AyadNHzOGA2Yy ol y|C Student Development
C Program Structure
Provide academic support C Student Development
C Program Structure
Provide instruction on behavior and social skills C Student Development
Provide a supportive school climate C Program Structure
Connect atrisk youthwith a caring adult (either through a formal mentoring program or a less formal C Program Structure

arrangement)

Provide instruction on occupational skills

Student Development
Interagency Collaboration
Program Structure

Encourage family involvement andromunity supports

Family Involvement
Interagency Collaboration
Program Structure

Teach seffietermination and sethdvocacy skills including student/persoantered planning

Student focused planning
Program Structure

Eliminate practices that push studerdst of school

Program Structure

Help students address problems that interfere with learning

Student Development
Family Involvement
Interagency Collaboration
Program Structure

UsingransitionprogramtofaitSecondary Education and Transitiohi8eodlicetion and Resources
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STUDENAFOCUSEBLANNING

TAXONOMY FORRANSITIOFPROGRAMMING.O

STUDENT

DEVELOPMENT

Cl

YAt Lyg@gz2t

INTERAGENE©DLLABORATIO

PROGRAMBTRUCTURE

FAMILYENGAGEMENT

CFHYATL e

9YLJ2 &S N

CHYAf& t NBLI NJ

(@]

O0O0000

CLYAfASEAQ Odzf GdzNI £ o
knowledge of and experience with their child
informs the IEP

Families providénformation about their child
either orally or in writing

Families participate in the entire transition
planning process including:

student assessment

SOrftdz GA2y 2F aiddzRSyi(
IEP and other individual program planning meeti
decision making

Familes participate in service delivery

Families participate in natural support network a:
trainers, mentors, peer advocates, or community
liaisons

Families participate in program policy
development

Families concerns and needs are represented in
school goverance

Non-family member interpreters provided

OO0 O

CNIYEAGAZY AYTF2NYEGA2Y

age 14

Information provided in their ordinary language
and shared in culturally responsive and respecifl
manner

Structured method to identify family needs
PrelEP planning activities specific to families
Child care and respite care provided for transitio
related meetings

Supports provided for families to engage youth if
community experiences

Students and families linked with adult service
providers during tansition planning

Students and families are assisted to apply for
college

OO0

OO0 00

Family learning and preparation provided for:
transition-related planning process (e.g., IEP, ITF
IPE)

empowerment strategies

setting high expectation

LINR Y 2 (G A y 3-defeknintinQwith résPeictF
for cultural views and values

advocacy

natural supports

agencies and services

facilitating community experiences for youth with
disabilities (e.g., safety, transportation, social ski
mobility)

legal issues
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Overview oftransitionprogramtool.org

This planningystemfocuses on assisting teams to review either one, some, or all five categories of practices witfaxdnemy
for Transition Programming.0, such as collecting and using transiti@tated assessmennformation, improving development of
& ( dzR Seledet@rdination skillsor creating a positive and supportive school climatithin the StudentFocused Plannintudent
Development and Program Structureategories. This effort is aligned with the wamkmany states to provide a variety of resources to

RAAGNRAOGA FYyR f20If

aaArad

aoOKz22f a

G2 O2ftf SOl

regarding transition indicators 1, 2, 13, and 14 of the Sp&adatation State Performance Plan (SPP) and Annual Performance Report

(APR). These indicators are described as follows:

Indicator 1:
Percent of youth with IEPs graduating from high school with a
regular diploma compared to percent of all youth in the 8tat
graduating with a regular diploma.

(20 U.S.C. 1416 (8)(3)(A

Indicator 13:

Percent of youth with IEPs aged 16 and above with an IEP that
includes appropriate measurable postsecondary goals that are
annually updated and based upon an age appropriate transition
assessment, transition services, including courses of study, tha
reasonably enable the student to meet those postsecondary goi
YR Fyydz- £ L9t 321 fa NBfFGSR
needs. There also must be evidence that the student was invite
the IEP Team meeting where transition services are to beisked
andevidence that, if appropriate, a representative of any
participating agency was invited to the IEP Team meeting with 1
prior consent of the parent or student who has reached the age
majority.

(20 U.S.C. 1416 (a)®)}

UsingransitionprogramtofaitSecondary Education and Transitiohi8eodlicetion and Resources

Indicator 2:
Percent of youth with IEPs dropping out of high school compare
to the percent of all youth in the State dropping out of high scho

(20 U.S.C. 1416 (a)(3)(~

Indicator 14:
Percent of youth who are no longer in secondary school, had IE
in effect at the time they left school, and were:

A. Enrolled in higher education within one year of leaving high
school.

B. Enrolled in higher education or competitivedynployed within
one year of leaving high school.

C.Enrolled in higher education or in some other postsecondary
education or training program; or competitively employed or i
some other employment within one year of leaving high scho

(20 U.S.C. 1416 (a)(3)(E
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Instructions for Usingransitionprograntool.org

Sart at the Dashboard which will give you amp-to-date summaryof where you are in the assessment and planning process: Not

started, in progress, or complete. In addition, you cgfoad dataor other files to the Dashboard for use in plannibgwnloadan Excel file

of your data orcreatea paf fileof your plantod | @S G2 @2 dzNJ O2 YLJdzil SNJ 6 KSy

DASHBOARD OVERVIEW ASSESSMENT & PLANNING

Team Planning Tool Library

State Assessments

Hide/Show

Local Assessments

Hide/Show

Current Status

Click below to continue where you left off.

STEP Started P Comple e

Step 1: Enter Team & Date go to step
Title (]
Date ﬁ
Team 6

Step 2: Assess Status go to step 2
Student-Focused Planning 6
Student Development ﬁ
Interagency Collaboration 6
Family Involvement 6
Program Structures W

Step 3: Make a Plan go to step 3
Student-Focused Planning 6
F= 4

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources

REPORTING

Name:Karen DeVries
State:Testia

Download Documents

Download PDF Files
PLAN
PROGRESS REPORT IE

FINAL REPORT

Download Excel Data Files™
]
ASSESSMENT DATA 3
]
PLAN DATA 5]
L
ASSESS TECHNICAL SOUNDNESS

“Excel may prompt you with an error messag
format, please ignore this error.

L'ocument Sharing

Up'oad and share documents with your team.

TITLE UPLOAD DATE

LOGOUT

Use the navigation tabs on each
side of the blue bar to place your
working space on the left, center,
or right on your monitor. This
provides more room to place and
view the various examples
provided in each section.

Revised May 2@3%
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Use theOverviewtab to provide an orientation to your team about the basis for the planning system and some of its functions.

Name:Karen DeVries
State:Example Program

Structures

DASHBOARD ASSESSMENT & PLANNING REPORTING LOGOUT

Using NTACT's Online Planning Tools

This site provides an electronic system that assists state and local teams to review, plan, implement, and evaluate their strategies
for increasing capacity and improving programs to deliver evidence-based and promising transition education and services.
Importantly, this system focuses on applying the perspective of transition-focused education to improve the post-school
outcomes of youth with disabilities.

To foster improvement grounded in evidence-based and promising practices (EBPPs), both the state and local level planning
processes apply the Taxonomy for Transition Programming 2.0 (Kohler, 1996; Kohler, Gothberg, Fowler, & Coyle, 2016) to
organize transition practices content and feature NTACT's work regarding predictors of post-school success. Subsequently, our
state-level planning process utilizes NTACT's capacity-building model that includes a focus on four strategic areas: data-based
decision-making, professional development, technical assistance, and policy analysis and change. Local-level planning
is action-oriented and applies program improvement strategies: develop and/or expand collaborations and partnerships,
develop and/or revise curricula or materials, implement and/or change events, and develop and/or change policies
or procedures.

Regardless of whether you're building capacity in your state or improving programs at the local level, this system provides the
following features and functicns to guide you and your team through the planning process:

Dashboard: The dashbeard is your "home base” in transitionprogramtool.org. This page provides an up-to-date summary of
where you are in the assessment and planning process. The dashboard is also a place to upload data files and add links to
external sites for use in identifying your strengths and needs, access resources, and from where you can download copies of your
plans, reports, and underlying data.

Overview: The overview provides information regarding the purpose and features of the online system.

Assessment and Planning: This compenent of the system provides three steps that lead you through the following: (1) forming
your team, (2) assessing your implementation status and effectiveness, (3) and making a plan, including evaluation elements.

Reporting: At different times of the year, access this section to create progress and end-of-the-year reports through which you
summarize your implementation pregress and achievement of your goals and outcomes,

Whether the focus is on developing a state capacity-building plan or a local district or school improvement plan, this process is
team-driven. A team of relevant stakeholders, including educators, related-service providers, and students and their families, is
essential for gathering and reviewing current practices and outcomes; and subsequently for using this information to establish
goals and related activities.

In addition to working with a team, it is also essential to keep your focus on results. These tocls are designed to be used through
a continuous improvement process that includes data collection and review, planning, evaluation, and assessment of goal
attainment that addresses students’ in-school and post-school outcomes.

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources Revised May 2@@60



UseTab I EnterDate & Teanto name your plan and t@entify team membersand their oles. In the future, this information will
be preloaded into your planning file so adding and deleting members is easy to do.

DASHBOARD  OVERVIEW REPORTING LOGOUT

Assessment & Planning

Assess Status Make a Plan

&
n
g
R

2013 Team Members
Kohler, Paula NSTTAC Please Select Facilitator Remove
White, Jenn wMu Parent Team Member Remove
Edit
Alarid, Jim NMHU Please Select Team Member gm
it

UsindransitionprogramtofuirtSerondary Education and Transitiohr@edlisetion and Resources Revised May 2@¥61



UseTab2t Assess Statyso reflect on the degree to which you are implementing the practices descrldsel the space provided
to describe your findingsn each areaTo assist with this reflection, we provideset of questionsandindicatorsthat focus on each
Taxonomyarea These: questions are designed to help you go beyond sii@eS & ¢ 2 NJ as/yéusrefldctydod ilmBelBintation and
identify evidencethat <upports your reflectionEvaluation findings and data you have collected regarding the SPP indiedtdrsip you

identify implementation levels, as well as effectivenessyou reflect on levels of impl2mentation, alsc consider the availability and
quality of your data.

Next consideryo ur findings to summarizgour current strengthsregarding the transition practices s well asieeds for
improvement Then indicate thosareas for which you want to develop-a plan

OVERVIEW FSSMENT & PLANNING REPORTING LOGOUT

DASHBOARD

Assessment & Planning

Enter Date & Team Make a Plan

Indicators for 2.1 x

Step 2: Enter Current Status for Each Taxonomy Area * % of academic instruction driven by formative

student assessment data.
s # or % of accommodation or alternate assignment
requests granted
s # or % of times assessment results are shared
BENCHMARK Extent Implemented  Extent/Quality of Evidence Priority Deve sp Plan? with students and used to assist in overcoming
deficiencies as they are identified

2.1 Student assessment data are routinely oﬁﬁﬁﬁ? oﬁﬁﬁﬁ? Oﬁﬁﬁ v » # of remediation and multiple testing

collected to inform instruction and

Student-Focused Student Interagency Family
Planning Development Collaboration Engagement

) : : : opportunities offered for high stakes testin
. ; o ) View Reflective Questions View Indicators PP 9 9
service planning and decision-making.
—
Description: Current Strengths: Current Needs:
All high school students participat | |Educators are familiar with many ag ~ | |Much earlier (elementary) transitic & Reflective Questions for 2.1 x
in general education career appropriate transition assessment planning for students with IEPs-
assessment as well as specific tools. Schools have many transition consult with counselors to adopt
transition assessments to meet ¥ | |assessments available to them and are ™ |‘transition through the grade levels’ ¥ « To what extent:
individual student needs. Students

. |tracked (transition assessments, . |for ALL students. Conduct annual y o does formative student assessment data drive

academic instruction?

o are accommodations or alternate assessments
provided when needed?

o are assessment results shared regularly with
students and used to assist in overcoming

. . — deficiencies as they are identified?

BENCHMARK Extent Implemented Extent/Quality of Evidence Priority Develop Plan? o are remediation and multiple testing

2.2 Students receive rigorous and relevant oﬁﬁﬁﬁ? oﬁﬁﬁﬁ? Oﬁﬁﬁ ] opportunities offered for high stakes testing?

instruction that engages them in View Refiective Questions View Indicators
learning and builds the skills needed to

graduate and to achieve targeted in-
school and post-school outcomes.

VIEW 2014 DATA

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources Revised May 2@
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21

UseTab3t Make a Plarto developa program improvemenplan that addresssthe transition education and service needs you
NE I &

idKS

Assessment & Planning

Enter Date & Team

LINI OG4AOS |

Assess Status

F2N) 6 KAOK Tabd®& ARSY(IATASR

Step 3a: Create Goals and Improvement Strategies

2.0 Student Development Benchmarks

collected to inform instruction and

service planning and decision-making.

Description:

All high school students participate in general
education career assessment as well as specific
transition assessments to meet individual
student needs. Students fill cut annual learning
profile. Specific transition assessments are
routinely collected from: &th (Learning Styles)
7th (Career Inventory) 8th (Career Exploration,
ACT) 11th (ASVAR) grade-level students.

Student assessment data are routinely

Extent Implemented

WKW Y

Current Strengths:

Educators are familiar with many age-
appropriate transition assessment tools. Schools
have many transition assessments available to
them and are tracked (transition assessments,
dates given, and results) so that student
assessments results can be monitored over time
and from level to level, Students fill cut a profile
before each IEP. High schools use color-coded
folders to keep the protocels and the tracking
tool for all students so that this information will
follow the student from level to level and be
readily accessible.

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources

Extent/Quality of Evidence

WL W

GRSQS

Priority

Current Needs:

Much earlier (elementary) transition planning
for students with IEPs-consult with counselors
to adopt ‘transition through the grade levels’ for
ALL students, Conduct annual training for
teachers and service providers on transition
assessment

Revised May 2@3%3




Make a Plarconsists of two steps. I8tep 3aidentify your goalsand theimprovement strategiesyou will use to achieve the goals.
Use thedetailed instructionsto getinR S LIG K AY 72 NX I GA2Y | yR SEI YL S& |062dzi SFOK &aidNI

component to viewsample voaland specifistrategies tobuild capacityin in your state or district to implement the practicds.
developing your plans, be specific.

name:Karen DeVries

District:Local Student
Development

/

1LoGouUT .

. Example goals for 2.0 x
A

REPCRTING

DASHBOARD OVERVIEW ASSESSMENT & PLANNING

We will increase the use of formative assessment data to drive

decisions for academic programming and instruction...

We will improve academic achievement of students with disabilities...

* We will ensure students are provided accommodations on
assessments as needed...

* We will increase the percent of students with disabilities that
graduate with a standard high schoaol diploma...

= We will increase student acquisition of academic strategies

development (e.g., learning strategies, study skills, and test-taking

skills, etc.)...

Assessment & Planning

Enter Date & Team Assess Status

Step 3a: Create Goals and Imprgvement Strategies @ GTRESIRLE OIS View L-.st Years Goals

* We will foster social and emotional skills for youth...
.
2.0 Student Development B Hide Goals : m: vwwll increase life SIkI"S fo.r ?routh_,, ) .
_ . We Example strategies for 2.0 x
GOALS IMPROVEMENT STRATEGIES empl
View Example Goals View Example Strategies + We . .
— . We . Implem_ent a survey to all general_ and special education _l:eacher to
1 [Increase student occupational skills and 1| Select all that apply (definitions) Edit Plan . .w determine to what degree formative assessment data drives
behaviors ! Collaborations and partnerships - | - € academic instruction
¥ Curricula or materials Plan Started: extra * Provide rigorous and relevant instruction for all students
LI Events 05/12/2016  — * Provide on-going coaching for specific improvement activities
O Policies or procedures '625:2'-'53??‘1: » Collect baseline (pre and post) data on students’ acquisition of:
/121 o self-determination skills
4 o work skills
(mnaa vew improvement etategy ) 2 lf sl
—_— e social skills
ﬁ o academic skills, strategies, and behaviors
— to improve student preparedness for identified postsecondary goals
2.1 Student assessment data are routinely Extent Implemented Extent/Quality of Evidence Priority

Partner with community agencies to provide transition services
Work with employers to increase paid work opportunities for
students with disabilities

collected to inform instruction and
service planning and decision-making.

KWL WWRIWWE W :

Description:

All high school students participate in general
education career assessment as well as specific
transition assessments to meet individual
student needs. Students fill out annual learning
profile. Specific transition assessments are
routinely collected from: 6th (Learning Styles)
7th (Career Inventory) 8th (Career Exploration,
ACT) 11th (ASVAB) grade-level students.

Current Strengths:

Educators are familiar with many age-
appropriate transition assessment tools. Schools
have many transition assessments available to
them and are tracked (transition assessments,
dates given, and results) so that student
assessments results can be menitored over time
and from level to level. Students fill out a profile
before each IEP. High schools use color-coded

Frldnre Fa bnnn tha meabacale and bho beacbins

Current Needs:

Much earlier (elementary) transition planning
for students with IEPs-consult with counselors
to adopt 'transition through the grade levels’ for
ALL students. Conduct annual training for
teachers and service providers on transition
assessment

UsindransitionprogramtofairSerondary Education and Transitiohir8esdlisetion and Resources

s Review accessibility to and provision of opportunities for student
engagement in high quality curricula-focused on development of
independent living, occupational, social, and academic skills

s Collect and analyze pre and post data on students” performance in
work experiences to improve and evaluate work-based education
opportunities and or curricula

s Review local school and agency policies that influence

implementation of evidence-based transition practices at the local
leveal
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In Step 3k your goals and program improvement strategies from Step 3a will load for each area of pl&wnieg.cebased

practicesand predictorsof postschool success examples are provided based on the Taxonomy category and goals on which the plan is

focused. Use this information to help guide your planning. Aligned with the logic model process, each plan consistd@#ihg fo
elements:Tasks Outputs, Expected Outcomes, Indicators, and Data Sour€eshegin, identifigpecific tasks, responsibility, and the time
frame for implementing your planClicksave allafter entering tasksThis example includes the following:

C Taxonomy area is StudeBevelopment
C The goal is tincreasestudent occupational skills and behaviors
C Theimprovement strategies are collaborations and partnerships and curricula or matzrials

Enter Date & Team

Date:
05/07/2013

Taxonomy

Assess Status

Step 3b: Create an Improvement Plan

Evidence Based Practices:

Area:

Student Development Benchmarks

Goal:

Increase student occupational skills and

behaviors

Improvem

ent Strategy:

# Collaborations and partnerships

Events

Policies or procedures

.
.
.
.
.
.
.
.
.
.

¥ Curricula or materials .
.
.
.
.
.
.
.
.
.
.

1. Task List View Examples

Make a Plan

Academic Skills

Functicnal Life skills
Banking Skills

Community Integration Skills
Food Preparation and Cooling Skills
Grocery Shopping Skills
Home Maintenance Skills
Laundry Tasks

Leisure Skills

Safety Skills

Counting Money

Increased Finance Skills
Purchasing Skills

Self Determination

Goal Attainment

Social Skills

Communication Skills
Employm<nt Skills

Job Srccific Skills
Coripleting a Job Application
Transportation Training

LI I R A I B ]

Career Awareness

Occupational Zourses

Paid Emplsyment/ Work Experience
Vocatioral Education

Exit.Zxam Requirements/ High
S<nool Diploma Status

Inclusion in General Education
Program of Study
Self-Advocacy/Self-Determination
Self-Care/ Independent Living Skills
Social skills

Transition Program

Travel Skills

Youth Autonomy/Decision Making
Goal Setting

Goal-related tasks associated “vith specific interventions should be develope | from an understanding of the research base or
evidence base regarding the _opic (e.g., strategies to increase students’ self-d :termination skills). The tasks in your plan
should be directly related .o the goal, action-oriented, and achievable. Accomg lishment of the tasks ~hould increase the
likelihood that the task. will be achieved. Multiple tasks are often needed for 11l achievement.

Projected Completion

Task Person Responsible Date
. [Conduct & survey for former students Aleesa Brandi and Tina Touchel | [08/26/2015
4 |
- Implement an assessment of current 1@th, 11th, and Tina Touchel and Rhonda Emenhe| [09/11/2015

center-based students on soft skills

needed for work,

Add a New Task

\X
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‘ Task Examples

Predictors of Post-Schoo! Success:

Host a transition institute to foster strategic planning to improve
student development practices

Identify schools with the lowest academic achievement for students
with disabilities

Provide intensive technical assistance to lowest performing schools
Provide on-going coaching for specific improvement activities
Collect baseline (pre and post) data on students’ acquisition of self-
determination skills, work skills, life skills, social skills, etc.

Pilot the NTACT Risk Calculator with target districts

Create a cross-agency statewide longitudinal data dashboard to
include all relevant transition education and services data

Partner with community agencies to provide transition services
Implement the NTACT Predictor Self-Assessment with pilot districts
Collect and analyze pre and post data on students” performance in
work experiences

Amend state policies that restrict access for students with
disabilities to participate in co-curricular, extracurricular,
community activities and events

Identify new business partners

Develop state endorsed work-based education curriculum

Develop accommodations needs assessment
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Continue inStep 3bto identify theoutput ¢ or productsto be produced. In working toward a goal, the goelhted taskstypically result in

the production of specific products or other outputs. These outputs are important in increasing the likelihood of goaraehieOutputs

might include a new curriculurfmaterials), new IEP meeting protocol (procedure), or a hew way of documenting student assessment
information for use in the IEP (procedure). Outputs should be directly associated with the specified goal and esseodibhbbrieyement.
Clicksave allafter entries.

Again, we providspecific exampleso assist with your planning. As illustrated here and on the following pages, click on the
example linksand drag the box to the side of the planning frame to view the examples as you work.

o e i el S et T | |LISa Lapitol and dIStnct ransiuen | (UalizZule
- |Linguistic Transition Planning Practices) found " .

& |19. Analyze post-test and determine next steps Lisa Capitol, state data analyst, M| [05/15/2015 .

)

EALL

2. Outputs/Products
When working toward a goal, the goal-relate 1 tasks typically result in the production of specific
products or other outputs. These outputs are mportant in increasing the likelihood of goal
achievement. Outputs might include a new cur.fculum (product), and new IEP meeting protocol
(process), or a new way of documenting student 3Issessment information for use in the IEP
(procedure). Outputs should be directly asscciatec vith the specified goal and essential for goal
achievement.

Outputs/Products View Examples
1. CLD pre-test Outputs/Products Example ®

I Academic performance report by district

I Coaching documents

fQdongsr nm r st aeemsnaton skils,pvork ski
life skills, social skills, etc.

I NTACT Risk Calculator reports

I Crossagency longitudinal data dashboard

I Partnership mireg agendas, timelines, reports

fogd "mc onrssdrs ¢ s qdf q
experiences

2. Excel spreadsheet and statistical output

3. Needs assessment report

4, PD presentation, agenda, handouts, implementation planning tocl, program
materials, post-then-pretest of CLD knowledge, and evaluation 4

5. Calendar of dates, contracts and confirmation from site hosts and catering, and
registration list 4

6. PD event and completed implementation plan, post-then-pretest survey, and
evaluations P

7. Excel spreadsheet, statistical output, list of TA needs by site

8. List of sites, implementers, coaches, and TA needs to address, contact and
observation logs, formative evaluations, meeting notes 4

9. CLD post-test

1@. Excel spreadsheet, statistical output, list of possible next steps

Add a New Output/Product
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Next, identify theexpected outcomegor each goal; for each outcome, specify the indicators and data sources you will use to
evaluate your progranimprovement plan and achievement of your expected outcomes. This section further defines these elements and
provides examples of eac@licksave allafter entries.
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