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Welcome to transitionprogramtool.org! 

This local program improvement planning system is online at: transitionprogramtool.org.  It focuses specifically on assisting local and/or district 

school teams to review the extent of implementation and effectiveness of transition education and services in their school(s), identify their strengths 

and needs, and develop an implementation and evaluation plan to address their needs. To foster improvement grounded in evidence-based and 

promising practices (EBPPs), the planning process uses the Taxonomy for Transition Programming 2.0 (Kohler, 1996; Kohler, Gothberg, Fowler, & Coyle, 

2016) to present transition practices content in five areas: student-focused planning, student development, interagency collaboration, family 

engagement, and program structure. 

In addition, this tool is designed to help you reflect on the program improvement strategies you have used or are using at your school or in your 

district to facilitate implementation of the EBPPs. Use your SPP/APR Indicator data along with data from evaluation of your program improvement 

efforts to help guide your planning process. .ȅ ƪƴƻǿƛƴƎ ǿƘŀǘ ǿƻǊƪǎ ŀƴŘ ǿƘŀǘ ŘƻŜǎƴΩǘΣ ȅƻǳ Ŏŀƴ ōǳƛƭŘ ƻƴ ȅƻǳǊ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŀǾƻƛŘ ƛƴŜŦŦŜŎǘƛǾŜ ƻǊ 

inefficient strategies. 

Regardless of the context for your planning, transitionprogramtool.org provides the following features to guide you and your team through the 

planning process:  

Dashboard: ¢ƘŜ ŘŀǎƘōƻŀǊŘ ƛǎ ȅƻǳǊ άƘƻƳŜ ōŀǎŜέ ƛƴ transitionprogramtool.org. This page provides an up-to-date summary of where you are in the 

assessment and planning process. The dashboard is also a place to upload data files and add links to external sites for use in identifying your strengths 

and needs, access resources, and from where you can download copies of your plans, reports, and underlying data. 

Overview: The overview provides information regarding the purpose and features of the online system. 

Assessment and Planning: This component of the system provides three steps that lead you through the following: (1) forming your team, (2) assessing 

your implementation status and effectiveness, (3) and making a plan, including evaluation elements. 

Reporting: At different times of the year, access this section to create progress and end-of-the-year reports through which you summarize your 

implementation progress and achievement of your goals and outcomes. 

Whether the focus is on developing a state capacity-building plan or a local district or school improvement plan, this process is team-driven. A 

team of relevant stakeholders, including educators, related-service providers, and students and their families, is essential for gathering and reviewing 

current practices and outcomes; and subsequently for using this information to establish goals and related activities. 

In addition to working with a team, it is also essential to keep your focus on results. These tools are designed to be used through a continuous 

improvement process that includes data collection and review, planning, evaluation, and assessment of goal attainment that addresses students' in-

school and post-school outcomes.  
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Transition-Focused Education 

This planning tool focuses on assisting local school teams to review and plan their strategies for improving programs within their school or 

district to implement transition-focused education. Over the past two decades, transition practices research has illustrated that post-school outcomes 

of students with disabilities improve when educators, families, students, and community members and organizations work together to implement a 

broad perspective of transition planning, more appropriately referred to as transition-focused education. In general, this concept of transition-focused 

ŜŘǳŎŀǘƛƻƴ ǊŜǇǊŜǎŜƴǘǎ ǘƘŜ ǇŜǊǎǇŜŎǘƛǾŜ ǘƘŀǘ άǘǊŀƴǎƛǘƛƻƴ ǇƭŀƴƴƛƴƎέ ƛǎ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ōŀǎƛǎ ƻŦ ŜŘǳŎŀǘƛƻƴ ǘƘŀǘ ƎǳƛŘŜǎ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ 

programs ς including strategies that keep them in schoolΣ ǊŀǘƘŜǊ ǘƘŀƴ ŀƴ άŀŘŘ-ƻƴέ ŀŎǘƛǾƛǘȅ ŦƻǊ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ǿƘŜƴ ǘƘŜȅ ǘǳǊƴ ŀƎŜ мп ƻǊ мс. The 

impact of transition-focused education is greatly enhanced when service systems and programs connect and support the implementation and 

application of such learning.  

Transition-focused education is directed toward adult outcomes and consists of academic, career, and extracurricular instruction and activities, 

ŘŜƭƛǾŜǊŜŘ ǘƘǊƻǳƎƘ ŀ ǾŀǊƛŜǘȅ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀƴŘ ǘǊŀƴǎƛǘƛƻƴ ŀǇǇǊƻŀŎƘŜǎΣ ŀƴŘ ǊŜǎǇƻƴǎƛǾŜ ǘƻ ǘƘŜ ƭƻŎŀƭ ŎƻƴǘŜȄǘ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ƭŜŀrning and support needs. 

Primary to the concept of transition-focused education is the expectation that all students stay in school, experience academic and social success, and 

ultimately achieve a quality life, valued within the context of their family, school, and community. Quality of life outcomes include those in four general 

areas: independent living (home and family), employment (including postsecondary education and training that lead to employment), community 

citizenship and participation, and leisure and recreation. To prepare students to achieve such outcomes, transition-focused education builds student 

competence through academic, occupational, and social development. Further, to ensure that all our students can develop and achieve at their greatest 

potential, transition-focused education provides a variety of instructional pathways that may include few or no specialized supports to extensive applied 

experiences or supports. This framework of transition-focused education provides a structure for educational planning that is learner-centered, 

outcome-oriented, and promotes greater involvement and ownership in the decision-making process by key stakeholders, particularly students and their 

families.  

The Taxonomy for Transition Programming 2.0, represented on the next page, provides concrete practicesτidentified from effective programs 

and the research literatureτfor implementing transition-focused education. As described subsequently, this tool is designed to help you reflect broadly 

on the status and effectiveness of transition-focused education and services in your school or district. To demonstrate, we provide an example of 

assessment and planning within the Student-Focused Planning category.    
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TAXONOMY FOR TRANSITION PROGRAMMING 2.0 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Program Structures 

¶Program Characteristics 

¶Program Evaluation 

¶Strategic Planning 

¶Policies and Procedures 

¶Resource Development and Allocation 

¶School Climate 

 

Student-Focused Planning 

¶ IEP Development 

¶Planning Strategies 

¶Student Participation 

Family Engagement 

¶ Family Involvement   

¶ Family Empowerment 

¶ Family Preparation   

Interagency Collaboration 

¶Collaborative Framework 

¶Collaborative Service Delivery 

Student Development 

¶Assessment 

¶Academic Skills  

¶ Life, Social, and Emotional Skills  

¶Employment and Occupational Skills  

¶Student Supports 

¶ Instructional Context 
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Dropout Prevention Practices Included within the Taxonomy for Transition Programming 2.0 
 

General Practices Related to Dropout Prevention Area(s) of Taxonomy  

Implement comprehensive diagnostic systems Ċ Student Focused Planning 
Ċ Program Structure 

Implement data tools, such as early warning systems, at the system and student level Ċ Student Focused Planning 
Ċ Program Structure 

Provide personalized instruction and learning  Ċ Student Development 
Ċ Student Focused Planning 
Ċ Program Structure 

tǊƻǾƛŘŜ ǊƛƎƻǊƻǳǎ ŀƴŘ ǊŜƭŜǾŀƴǘ ƛƴǎǘǊǳŎǘƛƻƴ όŀƴŘ ǘŀƛƭƻǊ ǘƘŜ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ǘƻ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ƴŜŜŘǎύ Ċ Student Development 
Ċ Program Structure 

Provide academic support  Ċ Student Development 
Ċ Program Structure 

Provide instruction on behavior and social skills  Ċ Student Development 

Provide a supportive school climate  Ċ Program Structure 

Connect at-risk youth with a caring adult (either through a formal mentoring program or a less formal 
arrangement) 

Ċ Program Structure 

Provide instruction on occupational skills  Ċ Student Development 
Ċ Interagency Collaboration 
Ċ Program Structure 

Encourage family involvement and community supports Ċ Family Involvement 
Ċ Interagency Collaboration 
Ċ Program Structure 

Teach self-determination and self-advocacy skills including student/person-centered planning Ċ Student focused planning 
Ċ Program Structure 

Eliminate practices that push students out of school Ċ Program Structure 

Help students address problems that interfere with learning Ċ Student Development 
Ċ Family Involvement 
Ċ Interagency Collaboration 
Ċ Program Structure 
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TAXONOMY FOR TRANSITION PROGRAMMING 2.0 

 
 

STUDENT-FOCUSED PLANNING STUDENT 
DEVELOPMENT 

INTERAGENCY COLLABORATION   PROGRAM STRUCTURE 

FAMILY ENGAGEMENT 

  

CŀƳƛƭȅ LƴǾƻƭǾŜƳŜƴǘ CŀƳƛƭȅ 9ƳǇƻǿŜǊƳŜƴǘ CŀƳƛƭȅ tǊŜǇŀǊŀǘƛƻƴ 

Ċ CŀƳƛƭƛŜǎΩ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘ ŀƴŘ ƛƴǘƛƳŀǘŜ 
knowledge of and experience with their child 
informs the IEP 

Ċ Families provide information about their child 
either orally or in writing 

Ċ Families participate in the entire transition 
planning process including:  

Ċ student assessment 
Ċ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŀƳ 
Ċ IEP and other individual program planning meeting 
Ċ decision making 
Ċ Families participate in service delivery 
Ċ Families participate in natural support network as 

trainers, mentors, peer advocates, or community 
liaisons 

Ċ Families participate in program policy 
development  

Ċ Families concerns and needs are represented in 
school governance 

Ċ Non-family member interpreters provided 

Ċ ¢Ǌŀƴǎƛǘƛƻƴ ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻǾƛŘŜŘ ǇǊƛƻǊ ǘƻ ǎǘǳŘŜƴǘΩǎ 
age 14 

Ċ Information provided in their ordinary language 
and shared in culturally responsive and respectful 
manner 

Ċ Structured method to identify family needs 
Ċ Pre-IEP planning activities specific to families 
Ċ Child care and respite care provided for transition-

related meetings 
Ċ Supports provided for families to engage youth in 

community experiences 
Ċ Students and families linked with adult service 

providers during transition planning 
Ċ Students and families are assisted to apply for 

college 

Ċ Family learning and preparation provided for: 
Ċ transition-related planning process (e.g., IEP, ITP, 

IPE) 
Ċ empowerment strategies 
Ċ setting high expectation  
Ċ ǇǊƻƳƻǘƛƴƎ ŎƘƛƭŘΩǎ ǎŜƭŦ-determination, with respect 

for cultural views and values 
Ċ advocacy 
Ċ natural supports 
Ċ agencies and services 
Ċ facilitating community experiences for youth with 

disabilities (e.g., safety, transportation, social skills, 
mobility) 

Ċ legal issues 
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Overview of transitionprogramtool.org 

This planning system focuses on assisting teams to review either one, some, or all five categories of practices within the Taxonomy 
for Transition Programming 2.0, such as collecting and using transition-related assessment information, improving development of 
ǎǘǳŘŜƴǘǎΩ self-determination skills, or creating a positive and supportive school climate within the Student-Focused Planning, Student 
Development, and Program Structure categories. This effort is aligned with the work in many states to provide a variety of resources to 
ŀǎǎƛǎǘ ŘƛǎǘǊƛŎǘǎ ŀƴŘ ƭƻŎŀƭ ǎŎƘƻƻƭǎ ǘƻ ŎƻƭƭŜŎǘ ŀƴŘ ŜǾŀƭǳŀǘŜ Řŀǘŀ ǘƘŀǘ ǇǊƻǾƛŘŜ ǎǇŜŎƛŦƛŎ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƻǳǘŎƻƳŜǎΣ ƛncluding data 
regarding transition indicators 1, 2, 13, and 14 of the Special Education State Performance Plan (SPP) and Annual Performance Report 
(APR). These indicators are described as follows: 

 
Indicator 1:  
Percent of youth with IEPs graduating from high school with a 
regular diploma compared to percent of all youth in the State 
graduating with a regular diploma.                                                             

(20 U.S.C. 1416 (a)(3)(A)) 

Indicator 2:  
Percent of youth with IEPs dropping out of high school compared 
to the percent of all youth in the State dropping out of high school.  
                                                                         

(20 U.S.C. 1416 (a)(3)(A)) 

 
Indicator 13:  
 
Percent of youth with IEPs aged 16 and above with an IEP that 
includes appropriate measurable postsecondary goals that are 
annually updated and based upon an age appropriate transition 
assessment, transition services, including courses of study, that will 
reasonably enable the student to meet those postsecondary goals, 
ŀƴŘ ŀƴƴǳŀƭ L9t Ǝƻŀƭǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǘǊŀƴǎƛǘƛƻƴ ǎŜǊǾƛŎŜǎ 
needs. There also must be evidence that the student was invited to 
the IEP Team meeting where transition services are to be discussed 
and evidence that, if appropriate, a representative of any 
participating agency was invited to the IEP Team meeting with the 
prior consent of the parent or student who has reached the age of 
majority.  
                         

(20 U.S.C. 1416 (a)(3)(B)) 

 
Indicator 14:  
Percent of youth who are no longer in secondary school, had IEPs 
in effect at the time they left school, and were: 
 
A. Enrolled in higher education within one year of leaving high 

school. 
B. Enrolled in higher education or competitively employed within 

one year of leaving high school. 
C. Enrolled in higher education or in some other postsecondary 

education or training program; or competitively employed or in 
some other employment within one year of leaving high school. 

              
                                                                         

 
(20 U.S.C. 1416 (a)(3)(B)) 
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 Instructions for Using transitionprogramtool.org 

 
Start at the Dashboard, which will give you an up-to-date summary of where you are in the assessment and planning process: Not 

started, in progress, or complete. In addition, you can upload data or other files to the Dashboard for use in planning. Download an Excel file 
of your data or create a pdf file of your plan to ǎŀǾŜ ǘƻ ȅƻǳǊ ŎƻƳǇǳǘŜǊ ǿƘŜƴ ȅƻǳΩǊŜ ŦƛƴƛǎƘŜŘ. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the navigation tabs  on each 
side of the blue bar to place your 
working space on the left, center, 

or right on your monitor. This 
provides more room to place and 

view the various examples 
provided in  each section. 
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Use the Overview tab to provide an orientation to your team about the basis for the planning system and some of its functions.  
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Use Tab 1τEnter Date & Team to name your plan and to identify team members and their roles. In the future, this information will 
be pre-loaded into your planning file so adding and deleting members is easy to do.  
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Use Tab 2τAssess Status, to reflect on the degree to which you are implementing the practices described. Use the space provided 
to describe your findings in each area. To assist with this reflection, we provide a set of questions and indicators that focus on each 
Taxonomy area. These questions are designed to help you go beyond simple  άȅŜǎέ ƻǊ άƴƻέ ŀƴǎǿŜǊǎ ŀs you reflect on implementation and 
identify evidence that supports your reflection. Evaluation findings and data you have collected regarding the SPP indicators will help you 
identify implementation levels, as well as effectiveness. As you reflect on levels of implementation, also consider the availability and 
quality of your data. 

Next, consider your findings to summarize your current strengths regarding the transition practices, as well as needs for 
improvement. Then indicate those areas for which you want to develop a plan.  
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Use Tab 3τMake a Plan to develop a program improvement plan that addresses the transition education and service needs you 

identified. 9ŀŎƘ ƻŦ ǘƘŜ ǇǊŀŎǘƛŎŜ ŀǊŜŀǎ ŦƻǊ ǿƘƛŎƘ ȅƻǳ ƛŘŜƴǘƛŦƛŜŘ άŘŜǾŜƭƻǇ Ǉƭŀƴέ ǿƛƭƭ ƭƻŀŘ ŀǳǘƻƳŀǘƛŎŀƭƭȅ ƛƴ Tab 3.  
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Make a Plan consists of two steps. In Step 3a, identify your goals and the improvement strategies you will use to achieve the goals. 

Use the detailed instructions to get in-ŘŜǇǘƘ ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ ŜȄŀƳǇƭŜǎ ŀōƻǳǘ ŜŀŎƘ ǎǘǊŀǘŜƎȅΦ !ƭǎƻ ǳǎŜ ǘƘŜ ά±ƛŜǿέ ƭƛƴƪǎ ƛƴ ŜŀŎƘ ǇƭŀƴƴƛƴƎ 
component to view sample goals and specific strategies to build capacity in in your state or district to implement the practices. In 
developing your plans, be specific.  
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In Step 3b, your goals and program improvement strategies from Step 3a will load for each area of planning. Evidence-based 
practices and predictors of post-school success examples are provided based on the Taxonomy category and goals on which the plan is 
focused. Use this information to help guide your planning. Aligned with the logic model process, each plan consists of the following 
elements: Tasks, Outputs, Expected Outcomes, Indicators, and Data Sources. To begin, identify specific tasks, responsibility, and the time 
frame for implementing your plan. Click save all after entering tasks. This example includes the following:  
Ċ Taxonomy area is Student Development 
Ċ The goal is to increase student occupational skills and behaviors 
Ċ The improvement strategies are collaborations and partnerships and curricula or materials  
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Continue in Step 3b to identify the output ς or products to be produced. In working toward a goal, the goal-related tasks typically result in 
the production of specific products or other outputs. These outputs are important in increasing the likelihood of goal achievement. Outputs 
might include a new curriculum (materials), new IEP meeting protocol (procedure), or a new way of documenting student assessment 
information for use in the IEP (procedure). Outputs should be directly associated with the specified goal and essential for goal achievement. 
Click save all after entries. 
 

Again, we provide specific examples to assist with your planning. As illustrated here and on the following pages, click on the 
example links and drag the box to the side of the planning frame to view the examples as you work.  

 

 

¶ Academic performance report by district  

¶ Coaching documents 

¶ Qdonqsr nm rstcdmsrƍ `bpthrhshnm ne rdke-determination skills, work skills, 

life skills, social skills, etc. 

¶ NTACT Risk Calculator reports 

¶ Cross-agency longitudinal data dashboard 

¶ Partnership meeting agendas, timelines, reports 

¶ Oqd `mc onrssdrs c`s` qdf`qchmf rstcdmsrƍ odqenql`mbd hm vnqj

experiences 
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Next, identify the expected outcomes for each goal; for each outcome, specify the indicators and data sources you will use to 
evaluate your program improvement plan and achievement of your expected outcomes. This section further defines these elements and 
provides examples of each. Click save all after entries. 

 
 

 
 
 
 
 
 
 


